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Scientific Research 
• Strong scientific evidence 

reassures learners and teachers 
that dyslexia exists and can no 
longer be dismissed as a myth. 

(Blakemore & Frith, 2005) 

• Scientists now have clear 
evidence that dyslexic brains 
work differently. 

(Milne 2005) 

• Identified genetic links – dyslexia 
is heritable. 

(Pennington & Olsen, 2005) 
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Neurodiversity 

• Growing reluctance to 
classify children with one 
particular learning difficulty. 

 
• Recognition of co-morbidity 
 
• Teaching programmes for 

learners with more than one 
difficulty need careful 
assessment. 
 

 

 
 
 
 
 
 
 
 

 
Amanda Kirby, NASEN 2008 
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Strengths 

• Creativity 

• Holistic thinking 

• Interpersonal skills 

• Visualisation 

• A different approach to a task 

• 3D perception 
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Underlying difficulties 

 

• Phonological processing 
• Working memory- auditory visual 
• Visual  
• Information processing 
These are not related to intelligence!  
• Self esteem 
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Why is phonological awareness important? 

• All languages have a phonetic element.  

• “Phonology is always involved when written words are 
recognised, even when very skilled readers are 
comprehending text. Reading is a linguistic process” 
(Goswami, 2008) 

• Brain imaging shows that the same neural networks are used 
for reading, even in languages using characters such as 
Japanese.  

If you can’t process speech sounds, it’s difficult to relate 
them to their written form – phonics.  
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Visual difficulties 
Some people with dyslexia  report that 

letters can appear to move in a variety 
of ways on the page, making sustained 
work with print difficult and tiring.  The 
effects may include: 

• blurring 

• letters swirling or flickering; 

• words squashed up or spreading out; 

• print running off the edge of the page, or disappearing. 

 
Note that they may have perfect sight – its is processing what 
they see that is the problem. 
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Memory – a key 
skill for 
assessment  
in schools and 
beyond 
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Memory difficulties frequently 
associated with dyslexia 

• Weakness in short term or working 
memory 

• Difficulty remembering names of 
people and places 

• Speed of processing 

• Organisational skills e.g. time 
management 

• Automaticity of literacy skills 
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The English perspective: Where are we 
now? 

• Rose Review (2009) 

• Dyslexia-SpLD Trust Professional Development 
Framework (Freely available on internet) 

• Limited government Funding for CPD or 
self/school funded 



Rose 2009 p 80 

A model for developing a trained workforce in schools 



Rationale for the Professional Development 

It is important to develop high quality 
interventions for children with literacy 
and dyslexic difficulties and to 
implement them thoroughly. This will 
require well trained, knowledgeable 
teachers and support staff. (Rose, 
2009. p.1) 
 
Rose Recommendations 6 and 13: CPD 
for teachers and interactive website 
 

http://dera.ioe.ac.uk/14790/1/00659-2009DOM-EN.pdf 



Developmental Disorder 

Learners will have different needs at different 

times in their life: 

Early Years: oral (speech and language delay)  

Primary (5-11 years):  reading delay and spelling problems 

Secondary(11-16 years): reading and writing 

fluency problems 

Post 16 learners: Higher level literacy problems 

(e.g. planning and organisation, memory) 
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How dyslexia can affect classroom 
behaviours: 

Phonological awareness 

Visual perception 

Self-esteem 

memory  

days of the week 

appointments 

timetable 

dates e.g. date of birth 

instructions 

copying 

dictation 

quotations 

learning tables 

organisation 

getting dressed 

tying laces  

being in the right place 

having the right books 

homework 

note taking 

essays 

revision  

labelling 

names 

places 

‘ums and ahs’ (word 
retrieval) 

round the houses  

(circumlocution) 
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Effective inclusive 
teaching  

Improving self 
esteem  Teaching and 

encouraging 
coping strategies 

Differentiation in 
class 

Individual 
support 



Transition  

Primary 

Secondary 

FE / HE 

This is often where vital time 
is lost in support  

WORKPLACE 



In the classroom  

• Facilitate note taking- give frames, prepared 
notes for those who need them  

• Encourage alternative recording strategies but 
introduce different ones throughout the year 
(mind maps, spidergrams, story boards, flow 
charts, bullet points, scribed work, presentation, 
videos, diagrams, cartoons, tables) (Mackay 
2006)  

• Provide or encourage audio recording  

• Provide paragraph starters to get them moving   

 



Ensure  materials are differentiated 

• Provide tables and templates 

• Provide glossary of key words 

• Give homework half-way through the lesson, 
not at the end. Could be a tick list/table. Less 
items 

• Do not expect learners to read out loud 

• Allow time for questions – use post-its 

• Praise all effort  

 



Spelling 

• Provide scaffolding - Use word bars, 
bookmarks with key words, credit card size 
word cards on a key ring 

• Teach active methods to learn spellings 

• Teach key words with tricky spellings 

myosis  

http://www.larousse.fr/encyclopedie/image/Pupille/1002027


Metacognition  

Teach learner to develop self-assessment questions: 
 
Have I done this before? 
How did I tackle it? 
What was easy? 
What was difficult? 
Why did I find it easy or difficult? 
What did I learn? 
What do I have to do to accomplish this task? 
How should I tackle it?  
Should I tackle it the same way as before?  
 
Reid, G (2005) Dyslexia and Inclusion London: David Fulton  

 



Self esteem  

• Never underestimate the effects of literacy 
difficulties on a student  

“When I meet people with dyslexia the saddest 
thing is they have been people that have been 
crammed in. They are crammed in themselves, 
like clammed up because I can tell they have 
been beaten, they have been bashed over, 
psychologically.”  
    Gavin (Adult with dyslexia, left school with no 
qualifications, now a lecturer.) 



Inclusion for people with dyslexia 

• People with dyslexia, parents, teachers, specialist 
teachers and support staff need clear information  

• Unbiased information for schools/teachers in 
increasingly complex educational market place  

• Understanding the underlying difficulties of 
dyslexia   

• Implications for initial teacher training, 
professional development  

• Training and development for occupational and 
workplace professionals  
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