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The submitted habilitation thesis addresses the issue of inclusive foreign language education

for individuals with autism spectrum disorder (ASD) within the context of the Czech educational

system. Autism spectrum disorders—often simplistically referred to as autism—belong among

the most serious developmental disorders of the human psyche. They are typically manifested

through impaired social interaction, disrupted communication skills and imagination, and the

stereotypical repetition of activities and interests.

The development of both the mother tongue and foreign language competences in individuals

with ASD is significantly influenced by limitations in verbal expression as well as by a weakened

or absent ability to comprehend the nonverbal components of speech. Individuals diagnosed

with Asperger’'s Syndrome (AS) are generally regarded as those on the autism spectrum who

possess average to above-average intellectual and communicative (particularly verbal)

abilities, while difficulties in the domain of social functioning remain evident. This diagnosis is

associated with the most optimistic educational and occupational prognosis among ASD

conditions, primarily owing to the affected individuals’ strong communication skills, adherence

to rules, attention to detail, and punctuality.

It is the responsibility of a conscientious society and its educational system not to squander

this potential, but rather to create the conditions necessary for these optimistic prognoses to

become reality. Regrettably, societies within the Central European region still exhibit

considerable shortcomings and significant room for improvement in this regard. For these

reasons, | consider the chosen topic of the habilitation thesis to be exceptionally timely and

potentially highly valuable for advancing scientific knowledge in the field of foreign language

didactics—particularly in the didactics of English.



Structure and Theoretical Part

The principal contribution of the habilitation thesis lies in its presentation of original empirical
research, which is, by its very nature, unique and pioneering not only within the Czech context
but also internationally. The author’s research is distinguished by its direct inquiry into the
perspectives, attitudes, and lived experiences of individuals with ASD regarding their foreign

language education and English acquisition.

The thesis follows the conventional structure of theoretical (Chapters 1-3) and empirical
(Chapters 4-7) parts. The research problem is clearly explained and thoroughly justified in the
introduction and in Chapter Two. The author provides an extensive clarification of relevant
terminology, discusses existing terminological ambiguities and inconsistencies, and outlines
ongoing processes related to the standardisation of terminology in the field. She further
presents fundamental characteristics of individuals with ASD and offers an overview of

educational strategies recommended for their foreign language instruction.

It is commendable that, in her effort to describe the broad spectrum of ASD symptoms and
their various manifestations, the author maintains a clear focus on the aims of her research
and adheres strictly to her disciplinary framework. The reader thus receives all information
necessary for a comprehensive understanding of the empirical study, without being

overwhelmed by tangential data.

In Chapter Three, the author presents a clear, systematic, critical, and highly functional
overview of current theoretical and empirical knowledge. She identifies several controversies
in existing literature (e.g., the role of Total Physical Response and movement-based activities)
and does not hesitate to address methodological shortcomings in a number of previous studies

directly and explicitly.

Empirical Part

The research section follows the standard scientific structure (methodology — findings —

discussion — implications).

The author presents her research methodology in Chapter Four (Methodology). The principal
objective was to explore how students with ASD experience learning English, how they
perceive the classroom environment, and whether they feel they receive adequate support.
The author compared the perspectives and experiences of students with those of their parents

and teachers. The use of the unique and logistically demanding triad design (student—parent—



teacher) is particularly productive. The ten research questions derived from the main aims of

the study testify to both the breadth and ambition of the author’s scholarly endeavour.

The chosen methodological approach is appropriate and well justified. Specific procedures—
including the development of research instruments, sampling, data collection, coding, and

analysis—are described in detail and logically substantiated.

The collected data are summarised in Chapter Five. In this section, a deeper analytical
treatment and more explicit structuring of findings into hierarchically organised and thematically
coherent categories would be desirable. In its current form, the chapter reads as an
insufficiently processed and somewhat opaque transcription of respondents’ extensive, though

highly informative, answers.

Discussion and Implications

The relative lack of clarity observed in Chapter Five is entirely compensated for by Chapter Six
(Discussion), which is structured around the ten research questions. Here, the author provides
a clear and concise synthesis of her findings, juxtaposing them with results from previous
research. The outcomes confirm several of the author’'s expectations and implicit hypotheses
(partly grounded in her professional convictions)—for instance, that individuals with ASD

should be viewed as neurodivergent rather than neurodeficient.

The three most frequently reported challenges were difficulties with social interaction, verbal
communication, and concentration. Moreover, the views and experiences of students differed
significantly from those of their parents and teachers in several respects. Notably, nearly all
participants with ASD expressed a positive or very positive attitude toward learning English as
a foreign language. The most commonly reported obstacles were associated with auditory
hypersensitivity, emotional instability, mental blocks, and disruptive classroom behaviour—

either their own or that of their peers.

A particularly concerning finding was that a significant portion of teachers in the sample were
insufficiently informed about the manifestations of ASD, did not adequately understand the

needs of their students, and showed little motivation to improve this situation.

In Chapter Seven (Implications), the author formulates proposals for improving current
pedagogical practice and for increasing awareness of ASD among teachers and the wider
public. The most original and valuable contribution of this chapter is the author's ASD-Friendly
Foreign Language Teaching Model, which, however, has not yet been empirically validated.

The author explicitly acknowledges this and other limitations (e.g., the small sample size and



the predominantly qualitative nature of the study) and suggests ways to address them in future

research.

In the final Chapter Eight, the author concisely reiterates and synthesises the main conclusions

of her study.

Formal and Ethical Aspects

From a formal perspective, the habilitation thesis meets all academic standards. The graphical
layout, the use of academic language, the handling of information sources, the citation format,
and the bibliography all conform to established scholarly norms. The author also fully meets
ethical requirements by appropriately citing and referencing all sources, by providing informed
consent to participants, anonymising their personal data, and including the original research

instruments developed for students, parents, and teachers in the appendices.

Questions, Comments, and Remarks for the Oral Defence

1. On page 36, you note that the existing general guidelines and recommendations for
Czech foreign language teachers are based on long-standing professional experience
rather than on original empirical research. One of your objectives was, therefore, to
supplement these recommendations with empirical findings from Czech students with
ASD, their parents, and teachers. Am | correct in understanding that you consider the
nationality (or regional affiliation) of respondents to be a relevant variable in research
on foreign language education for students with ASD?

2. In your habilitation thesis, you contrast authors who regard ASD as a form of
neurodivergence with those who view it as a neurodeficiency, and you explicitly identify
yourself with the former perspective. Based on your knowledge of the literature, would
you say that this position is common or rather exceptional within the Czech (or Central
European) academic community? Have you encountered similar views among
teachers in Czech schools?

3. You present your proposed model exclusively from the perspective of students with
ASD. In your opinion, are all the proposed measures and recommendations feasible in
classroom settings in such a way that the needs of neurotypical students and those

with other special educational needs are equally addressed?



Conclusion

| evaluate the habilitation thesis of Mgr. Jana Zerzova, Ph.D. as an exceptionally valuable and
significant contribution to the development of scientific knowledge in the field of foreign
language didactics as well as in special pedagogy. Through a precise mapping of the current
state of research and the subsequent implementation of original empirical inquiry—conducted
in full accordance with methodological and ethical standards—the author has successfully
achieved her stated objective: to complement general recommendations concerning foreign
language instruction for students with ASD with concrete empirical findings drawn from the

Czech context and from Czech students with ASD themselves.

| am convinced that this habilitation thesis will contribute to a deeper understanding of this
group of learners and to the overall improvement of inclusive education in schools, enabling
all students to receive quality education supported by meaningful and effective pedagogical

practices.

Based on the foregoing, | conclude that the candidate possesses the requisite scholarly and
pedagogical qualifications to influence further development in the discipline. The submitted
habilitation thesis habilitation thesis fully meets the defined criteria expected of a habilitation
thesis in the field of Didactics of Foreign Language, and | therefore recommend it for
defence. Furthermore, | recommend that the candidate be awarded the academic title of

Associate Professor (Docent).

V Trnave 1. 10. 2025 prof. PaedDr. Silvia Pokriv€akova, PhD.
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PredloZena habilitana praca sa venuje problematike inkluzivneho cudzojazyného
vzdelavania jedincov s poruchami autistického spektra (PAS) v kontexte ¢eského Skolského
systému. Poruchy autistického spektra, ¢asto zjednodudene nahradzané pojmom autizmus,
patria medzi vazne poruchy duSevného vyvinu jedinca, ktoré byvaju najCastejSie
manifestované zhordenou socialnou interakciou, narusenim komunikacénych schopnosti a
imaginacie, ako aj stereotypizaciou Ccinnosti a zalub. Rozvoj materinského jazyka
a cudzojazyCné vzdelavanie jedinca s PAS byvaju ovplyvnené zhorSenym verbalnym
vyjadrovanim, ale aj oslabenou alebo absentujucou schopnostou rozumiet neverbalnej zlozke
reCi. Za jedincov s Aspergerovym syndrémom (AS) sa povazuju jedinci s PAS, ktori maju
priemerne az nadpriemerne rozvinuté rozumové a komunikaéné (predovsSetkym recové)
schopnosti, avSak problémy v socialnej oblasti zostavaju pritomné. Diagnéza AS patri medzi
PAS s najoptimistickejSou prognézou vo vzdelavani aj v pracovnej sfére, a to vdaka dobrym
komunikacnym zruénostiam, tendencii dodrziavat' pravidla, dobre vyvinutému zmyslu pre
detail a dochvilnosti. Ulohou zodpovednej spoloénosti a jej $kolského systému je nemrhat ich
potenciadlom a urobit vSetko pre to, aby sa tieto optimistické progndézy stali realitou. Je
smutnym poznanim, Ze spolo¢nosti v stredoeurdpskom regione maju v tomto ohfade velké
rezervy arozsiahly priestor na zlepSenie. Zvolenu tému habilitatnej prace prave preto
povazujem za mimoriadne aktudlnu a a potencialne velmi prinosnu pre vedecké poznanie v

odbore didaktiky cudzich jazykov (didaktiky anglického jazyka).

Hlavnym prinosom habilitaénej prace je to, Ze publikuje vysledky originalneho empirického
vyskumu, ktory je vo svojej podstate ojedinely/pilotny nielen vramci Ceského, ale

i medzinarodného vedeckého poznania. Autorka do svojho vyskumu totiz zahrnula aj priame



zistovanie nazorov, postojov a skusenosti samotnych jedincov s PAS s cudzojazyénym
vzdelavanim a osvojovanim si angli¢tiny ako cudzieho jazyka.

Habilitacna praca je Standardne rozdelena na teoreticku (kapitoly 1-3) a vyskumnu ¢ast
(kapitoly 4-7).

Vyskumny problém je ddsledne vysvetleny a zdévodneny v Uvode prace a v jej druhej
kapitole. Suvisiaca terminologia, existujuce terminologické nejednoznacnosti a rozdiely, ako
aj prebiehajuce zmeny v jej Standardizacii su vysvetlené v druhej kapitole. Autorka v tejto
kapitole uvadza tiez zakladné charakteristiky jedincov s PAS a prinasa prehfad edukacnych
stratégii odporucanych pre ich cudzojazyéné vzdelavanie. Ocefujem, Ze pri snahe popisat
Siroku Skalu symptémov PAS a ich rbzne variacie autorka nestraca zo zretela ciele svojej prace
a prisne sa drzi svojho odboru. Citatel tu najde vSetky potrebné informacie, ktoré su relevantné
pre uplné pochopenie originalneho vyskumu, priCom nie je zahlteny sice zaujimavymi a
dolezitymi poznatkami, ktoré vSak s odborom alebo vyskumnym problémom priamo nesuvisia.

V tretej kapitole autorka prina3a prehladny, systematicky, kriticky a vysoko funk&ny
teoreticky prehlad suCasného poznania k téme. Autorka tu identifikuje viacero kontroverzii
v doteraz publikovanej literature (otdazka TPR a pohybovych aktivit vo vSeobecnosti)
a nevyhyba sa ani jasnému a adresnému oznaceniu metodologickych nedostatkov viacerych
studii.

Vyskumna ¢ast prace zachovava Standardné c¢lenenie vedeckych formatov
(methodology — findings - discussion — implications).

Metodolégiu svojho vyskumu autorka priblizuje v Stvrtej kapitole (Methodology). Jej
hlavhym vyskumnym cielom bolo zistit, aké maju zZiaci s PAS skusenosti s u€enim sa
angli¢tiny, ako vnimali prostredie v triedach a ¢i citili, Ze sa im dostavalo potrebnej podpory.
Vyjadrené nazory a skusenosti jedincov s PAS autorka konfrontovala s nazormi ich rodi€ov
a uCitelov. Pouzitie jedineCnej a organiza¢ne naroénej stratégie tvorby triad respondentov
(Ziak-rodi¢-ucitel) povazujem za mimoriadne produktivne. Na formulované vyskumné ciele
nadvazuje desat vyskumnych otdzok, €o poukazuje na Sirku zaberu a ambiciéznost
autorkinho pocinu. Pouzity metodologicky postup hodnotim ako vhodne zvoleny. Konkrétne
metodologické postupy (tvorba vyskumnych nastrojov, sampling, zber dat, ich kédovanie,
spracovanie a analyza) su v praci detailne popisané a logicky zdévodnené.

Zozbierané data autorka sumarizuje v piatej kapitole habilitacnej prace. V tejto Casti
prace by som privitala hlbSiu analyzu dat, ich podrobnejSiu hierarchizaciu, rozvrstvenie
a zoskupenie do zmysluplnych celkov. V suc¢asnej podobe kapitola pésobi ako nedostatocne
spracovany apomerne neprehladny prepis sice informacne cennych, ale nadmieru

rozsiahlych respondentskych odpovedi.



VysSie zmienenu relativnu neprehladnost’ piatej kapitoly Uplne kompenzuje kapitola
Siesta (Discussion), kostru ktorej tvoria odpovede na 10 vyskumnych otazok. Tu autorka
v prehladnej a konciznej forme sumarizuje svoje vysledky, ktoré suasne konfrontuje
s vysledkami existujucich vyskumov. Vysledky vyskumu potvrdili viaceré ocakavania
a implicitné hypotézy autorky (motivované jej osobnym presved€enim), napr. ze jedinci s PAS
maju rozdielne charakteristiky, ktoré je potrebné vnimat ako prejavy neurodivergencie a nie
neurodeficiencie. Tri najCastejSie uvadzané problémy boli problémy so socialnou interakciou,
verbalnou komunikaciou a znizenou koncentraciou. Tiez sa potvrdilo, Ze nazory a skusenosti
Ziakov sa vo viacerych aspektoch vyznamne liSia od nazorov a skusenosti ich rodiCov
a ucitefov. Délezitym zistenim bolo, Ze takmer vSetci jedinci s PAS vo vyskumnej vzorke mali
velmi pozitivny alebo pozitivny postoj k u¢eniu sa angli¢tiny ako cudzieho jazyka. Vacsina
Ziakov zo vzorky uviedla problémy, ktoré suviseli s ich sluchovou hypersenzitivitou, nervovou
labilitou, zablokovanim, nevhodnym spravanim vlastnym alebo spoluZiakov v triede a pod.
Smutnym zistenim bolo, Ze vyznamna Cast ucitelov vo vzorke nebola dostatoéne informovana
o prejavoch PAS, potrebam svojich Studentov tak nerozumeli a nemali ani zaujem aktivne tuto
situaciu zmenit..

V nadvaznosti aj na podobné zistenia autorka v siedmej kapitole (Implications) formuluje
svoje navrhy na skvalitnenie existujuceho stavu v pedagogickej praxi a namety na zvysenie
informovanosti ucitelov a SirSej verejnosti o PAS. Originalnou a najprinosnejSou €astou tejto
kapitoly je originalny model cudzojazy&ného vyu€ovania, ktory je priatel'sky voci ziakom s PAS
(ASD-Friendly Foreign Language Teaching Model), ktory vSak zatial nebol v praxi empiricky
overeny. Tento a ostatné limity svojho vyskumu autorka v praci explicitne uvadza (malo
poCetna vzorka, charakteristiky dominantne kvalitativneho vyskumu) a navrhuje, ako ich
mozno prekonat’ v buducich vyskumoch. V zavere€nej, 6smej, kapitole autorka opatovne a

v kondenzovanej forme formuluje zavery svojho vyskumu.

Formalna a eticka stranka prace

Po formalnej stranke nemam k predloZzenej habilitaCnej praci pripomienky. Graficka
Uprava, uroven odborného jazyka, praca s informacnymi zdrojmi, spésob citovania a zoznam
bibliografickych zdznamov vyhovuje Standardom vedeckych prac. Etické hfadisko autorka
naplifia citovanim a odkazovanim na pouzité zdroje, ale aj korektnym informovanim G&astnikov
vyskumu, anonymizovanim ich osobnych uUdajov a zverejnenim pouzitych vyskumnych

nastrojov vlastnej provenience pre ziakov, rodi¢ov a ucitelov v prilohach prace.



Otazky, poznamky a pripomienky k ustnej obhajobe:

1) Na s. 36 uvadzate, ze existujuce vSeobecné usmernenia a odporu€ania pre Ceskych
ucitelov cudzich jazykov vychadzaju z dlhoro€nych skusenosti autorov v tejto oblasti, nie
su v8ak zalozené na originalnom empirickom vyskume v oblasti vyu¢by cudzich jazykov
pre Ziakov s PAS. Preto, ako piSete, bolo jednym z cielov Va$ej habilitacnej prace
doplnenie vSeobecnych odporucani empirickymi zisteniami od Eeskych ziakov s PAS, ako
aj ich rodi¢ov a ucitelov, aby pomohli ucitefom cudzich jazykov zamysliet sa nad svojou
vyuc€bou cudzich jazykov a prispdsobit’ ju potrebam svojich Ziakov. Rozumiem spravne, Ze
narodnost (regionalnu prislusnost) respondentov povazujete za relevantni premennu vo
vyskume vyuc€ovania cudzich jazykov u ziakov s PAS?

2) Vo svojej habilitaCnej praci opakovane staviate do opozicie nazory autorov, ktori vnimaju
PAS ako neurodivergenciu, a tych, ktori na ne nazeraju ako na neurodeficienciu. Samu
seba zaradujete do prvej skupiny. Viete na zaklade svojho rozhladu o odbornej literature
povedat, Ci ste vtomto postoji vramci Ceskej (stredoeurdpskej) odbornej komunity
osamotena? Stretli ste sa s podobnym postojom na ¢eskych Skolach medzi ugitelmi?

3) Svoj navrhovany model vyu€ovania AJ predstavujete vylu€ne z perspektivy Ziakov s PAS.
Su podla Vas vSetky navrhované opatrenia a odporuc¢ania realizovatelné v triedach tak,
aby boli rovnako saturované potreby intaktnych Ziakov a Ziakov s inymi Specialnymi

vychovno-vzdelavacimi potrebami?

Zaver

Habilitanu pracu Mgr. Jany Zerzovej, Ph.D. hodnotim ako mimoriadne hodnotnu
a prinosnu pre rozvoj vedeckého poznania v odbore didaktiky cudzich jazykov, ale aj
v §pecialnej pedagogike. Vdaka preciznemu zmapovaniu existujuceho stavu poznania
a nasledne korektne realizovanému origindlnemu vyskumu pri zachovani vSetkych
metodologickych a etickych Standardov sa autorke podarilo stanoveny ciel —t.j. doplnit zname
vSeobecné odporucania o vyu€ovani cudzich jazykov u Ziakov s PAS konkrétnymi empirickymi
zisteniami z eského prostredia a od Eeskych Ziakov s PAS — jednoznacne splnit. Verim, Ze
habilitatna praca prispeje k lepSiemu pochopeniu tejto skupiny Ziakov a k celkovému
zlepSeniu inkluzivneho vzdelavania na Skolach tak, aby vSetci ziaci mohli vdaka zmysluplne;j
a efektivnej podpore ziskavat kvalitné vzdelanie.

Na zaklade vysSie uvedeného konstatujem, ze habilitantka ma predpoklady ovplyviiovat
dalsi rozvoj vedného odboru. PredloZena habilitadna praca spina definované poziadavky na
na habilitacné prace v odbore Didaktika cudziho jazyka, a preto ju odporuéam k obhajobe.

Zaroven odporuc¢am udelit habilitantke vedecko-pedagogicky titul docentka.

V Trnave 1. 10. 2025 prof. PaedDr. Silvia Pokriv€akova, PhD.



