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In view of the fact that students are surrounded by visual representations and audiovisual and auditory materials on a daily basis, owing in particular to media such as
television and the internet, it is difficult to imagine today’s educational process
without the use of various teaching and learning resources. The purpose and role of
teaching and learning resources don’t only consist of making the educational
process more attractive and interesting, but also of encouraging active learning, the
development of different skills and the adoption of desirable values and attitudes of
students. In order to achieve the aforementioned goals, it is extremely important to
clearly define the conditions and methods of utilising teaching and learning
resources in the teaching and learning process. The aim of this study was to, first and
foremost, define and determine the basic stages of utilising teaching and learning
resources, assuming that the aforementioned affected and stipulated the
achievement of their purposes, roles and tasks in the teaching and learning process.
Key words: teaching and learning resources; characteristics of teaching and learning
resources; utilisation of teaching and learning resources; internet in teaching

Introduction
The increasing influence of different media, especially television, the
internet and internet communication, as well as the intense development
of science and technology, is reflected on society as a whole, this
includes education. This is one of the reasons why students today, as
opposed to those of twenty or even ten years ago, have different interests,
priorities and views on education and the educational process. They want
education that is fun, dynamic and different, such as the digital images
on television or web sites.1
Before the rapid development of technology, the teaching process
was reduced to the teacher’s verbal presentation of material and using
chalk to write on the blackboard. Although speech remains the most
important asset in the teacher’s work, today’s teaching process is difficult
to imagine without the use of different modern teaching and learning
resources. Their contribution to the teaching process is manifold, and
1
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their use makes the process more attractive, interesting and modern,
and, most importantly, it aids the teacher in the organisation and quality
of conducting the said process, whilst aiding the students in the
processes of enhancing their intellectual and emotional capacities.
In the context of classes as an institutionalised form of teaching and
learning, teaching and learning resources could be defined as the
instruments of presentation and transmission of the prescribed
educational material. These include, amongst others: images, maps,
photographs, sketches, diagrams, films, written material such as
newspaper clippings or articles from scientific and technical literature.
The importance of teaching and learning resources is further evidenced
by today’s textbooks that abound with dynamic and attractive visual
material which is used to present between 40% and 50% of their content,2
so that it could be closer to children and the media they are accustomed
to, such as television, computer games and the internet.3 The wide usage
of different teaching and learning resources has its positive and negative
sides, and, in order to regulate the latter, it is important to realise how
these resources are utilised in the educational process.
Teaching and Learning Resources
The purpose of utilising teaching and learning resources in class is to
assist the teacher with the presentation and transmission of educational
content and the achievement of educational objectives, whilst aiding the
students in acquiring knowledge and profiling different abilities and values.
Therefore, we can list the following examples of their common goals:
1. Student motivation,
2. Developing creativity,
3. Evoking prior knowledge,
4. Encouraging the process of understanding, decoding, organising and
synthesising the educational content, logical thinking and reasoning,
communication and interaction, and
2

3

MIKK, J.: Textbook: Research and Writing. Frankfurt am Main: Peter Lang, 2000 p. 269,
according to: CHOPPIN, A.: Les Manuels Scolaries: Historie at Actualité. Paris: Hachette
éducation, 1992, p. 139.
HAPPONEN, S.: On Representation, Modality and Movement in Picture Books for
Children. In: Visual History. Images of Education. Frankfurt am Main: Peter Lang, 2005,
p. 75; PINGEL, F.: UNESCO Guidebook on Textbook Research and Textbook Revision.
(2nd revised and updated edition). Paris-Braunschweig: UNESCO-Georg Eckert
Institute for International Textbook Research, 2010, p. 48.
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5. Contributing to the development of different skills and the acquisition
of values of students, as well as the retention of desirable knowledge,
skills and attitudes.
Whether or not these teaching and learning resources will achieve
their purpose, role and numerous duties, it all depends, first and
foremost, on their correct use within the educational process, which is
why it is so important to define the basic principles of the aforementioned
process.

ROLE

TASK
PURPOSE
To activate, influence
motivation and arouse interest
in students

source of knowledge
instrument of
transmission of
educational content

To aid in teaching
and learning
processes

To help clarify, interpret and
compare important concepts,
phenomena and events
To make learning more
focused, effective, interesting,
vivid, meaningful and
imaginative
To promote better
understanding and development
of different skills and attitudes

USAGE

To promote teacher-student and
student-student communication
and interaction
To encourage evoking pregained knowledge and
acquiring new information
To aid in finding causes and
reasons

Selection and evaluation

To encourage students' personal
development

Presentation and
interpretation
Final evaluation

Diagram 1. Overview of Types, Roles, Purposes, Tasks and Usages of Teaching and Learning Resources.
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Teaching and learning resources can be differentiated according to
their different characteristics that are apparent at first glance, their
different communication systems or using the senses utilised by students
in the process of receiving the information as a typology criterion. In the
field of didactic theory, as well as in teaching practice, the classification
of teaching and learning resources into visual, auditory and audio-visual
resources is almost universally accepted.5
As shown in the diagram, regardless of the type of teaching and
learning resource and bearing in mind the process of teaching and
learning, we can differentiate between three main phases of its usage.
1. The first phase could be termed as the phase of selection and initial
evaluation. Its role is the selection of the most adequate teaching and
learning resource. Several key factors should be taken into account
here, such as:
a) Teaching objectives and tasks. They are the foundation of the
teaching process and serve as a starting point in the selection of
teaching and learning resources.
b) The student’s personality.6 In the teaching process in general, and
the selection of teaching and learning resources in particular, we
must always bear in mind that every student is special and is
defined by different physical and psychological qualities,
intellectual development, social skills, interests, abilities and
different styles of learning.7

4
5

6

7

BAUSTEIN, V.: Medien des Geschichtsunterricht. In: Geschichtsunterricht. Ein
Handbuch zur Unterrichtplanung. Stuttgart: UTB, 2004, p. 228.
Similar classification can be found in scientific literature – CAJANI, L.: Italian History
Textbooks on the Brink of the Twenty-First Century. In: School History Textbooks Across
Cultures: International Debates and Perspectives (Oxford Studies in Comparative
Education). London: Symposium books, 2006, p. 35. JONASSEN, D. H.: Handbook of
Research on Educational Communications and Technology. A Project of the Association
for Educational Communications and Technology. Mahwah: Lawrence Erlbaum
Associates, p. 2004; POLJAK, V.: Didaktika. Zagreb: Školska knjiga, 1991; PLETENAC,
V.: Nastavna sredstva i pomagala. In: POLJAK Osnove didaktike. Zagreb: Školske
novine, 1991, p. 150. MATIJEVIĆ, M.: Mediji u odgoju i obrazovanju. In: Didaktika.
Zagreb: Školska knjiga, 2005.
REINTS, A. J. C.: A Framework for Assesing the Quality of Learning Materials. In: New
Educational Media and Textbooks. Stockholm: Stockholm Institute of Education Press,
2002.
RIDING, R., RAYNER, S.: Cognitive Styles and Learning Strategies: Understanding Style
Differences in Learning and Behaviour. London: David Fulton Publishers, 1998;
JONASSEN, D. H., GRABOWSKI, B. L.: Handbook of Individual Differences: Learning
and Instruction. London: Routledge, 1993.
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c) The teacher’s level of education and abilities.8 If the teacher, as
someone who should lead, direct and monitor the teaching
process, has no required knowledge and skills in order to realise
the potential of teaching and learning resources, their role in the
class becomes insignificant.
d) Characteristics of teaching and learning resources.9 Resources
used in teaching should primarily be stimulating and informative,
easily accessible and should contribute to the clarity and quality of
teaching and learning.
e) The school’s level of material-technical equipment. In case the
school has no varied and adequate teaching aids, the presentation
of teaching and learning resources will be largely limited.
2. The second phase in the use of teaching and learning resources is
presentation and interpretation. This phase should be directed or
managed in such a way that it encourages the teacher-student and
student-student processes of communication and interaction in three
basic steps, namely:
a) The initial analysis of the selected teaching and learning resource.
This phase is based on determining the reasons for the use of said
teaching and learning resource in the teaching process, and
determining the resource’s type, its name and the name of its
author, and its source.
b) Collection and classification of the information presented/included/
offered by the teaching and learning resource relevant to the
purposes and tasks of teaching.
c) Synthesising the gathered information and drawing conclusions.
3. The third phase in the use of teaching and learning resources is
represented by final evaluation. Its purpose is the evaluation of the
results of selection and presentation, in other words, the effectiveness
of the teaching and learning resource, in order to gain insight as to the
contribution of said resource in achieving the set goals and in order to
eliminate any deficiencies of selection and presentation.
As emphasized previously, each of the phases shown here is
necessary in the use of teaching and learning resources in order to
achieve their roles, potential and accomplish their desirable tasks in the
process of teaching and learning, such as motivation, evoking pregained knowledge, encouraging communication, interaction and so on.
8

9

REINTS, A. J. C.: A Framework for Assesing the Quality of Learning Materials. In: New
Educational Media and Textbooks. Stockholm: Stockholm Institute of Education Press,
2002, s. 143.
Ibidem.
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Characteristics of Teaching and Learning Resources
Even outside the context of teaching, teaching and learning resources
have their own value and a different impact on individuals. For example,
viewing a photograph or painting can evoke different memories and
emotions or encourage creativity in an individual. If the aforementioned is
applied to the teaching process, we might deduce that the goal of using
teaching and learning resources should be directing the reaction,
primarily caused by these resources, towards the achievement of the set
goals and objectives of teaching.
Amongst the listed groups of teaching and learning resources, visual
teaching and learning resources often receive precedence in the
teaching process. The reasons behind this are their advantages that
especially come into play during their practical use in teaching,
specifically:
1. Availability in textbooks,
2. Multiplicity,
3. The fact that, in most cases, they present the essence of a subject
matter related to the curriculum, and
4. Ease of application.
In addition to this, it has been empirically proven that visual
information is retained in memory for much longer than the information
transmitted via the oral-writing route,10 and that students tend to visualise
regardless of their learning style.11 The visual teaching and learning
resources used in the teaching process are numerous, thus it is
necessary to differentiate between and classify them.

Diagram 2. Classification of Visual Teaching and Learning Resources.
10
11

BAUSTEIN, V.: Medien des Geschichtsunterricht. In: Geschichtsunterricht. Ein
Handbuch zur Unterrichtplanung. Stuttgart: UTB, 2004, p. 239.
JENSEN, E.: Super-nastava. Nastavne strategije za kvalitetnu školu i uspješno učenje.
Zagreb: Educa, 2003, 184.
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As shown in the diagram, “visual teaching and learning resources”
could be divided into pictorial and written resources. Pictorial teaching and
learning resources include various pictorial and graphic representations
that can be effectively used in teaching, such as paintings, caricatures,
graphic novels, photographs, maps, drawings, timelines, schematics,
tables, charts and diagrams.12 Taking into account the well-known saying
that a picture is worth a thousand words and the fact that students are
more motivated and stimulated if their curriculum is presented
graphically,13 it is not surprising that pictorial resources are considered
very important in the process of teaching and learning, the fact made most
evident in textbooks. The power of images was recognised as early as the
Middle Ages when there came into existence the so-called “Biblia
pauperum” (Pauper’s Bible), which used pictorial representations with very
little or even no text at all to teach, in other words provide information and
the Gospel message to people who did not know how to read. As already
pointed out, today’s discussion of the usage of images in teaching most
often involves the Czech pedagogue Johann Amos Comenius
(Komenský) who, in the 17th century, was the first to draw attention, in
practical terms, to the possibility of arising interest and motivation in
students and facilitating the learning process with the aid of pictorial
representations.14 Later empirical studies further demonstrated that the
information communicated visually is remembered a lot faster and
retained in the memory longer than that presented in word or text.15
The second group of visual teaching and learning resources, as
shown in the diagram, consists of “written teaching and learning
resources”. These resources are also numerous and can include all kinds
of written records, from scientific and technical texts to poetry and prose.
Specifically, written teaching and learning resources includes textbooks,
manuals, curricula, documents, legal regulations, legal acts, directives,
parts of printed media (dailies, weeklies and monthlies), parts of scientific
works, fiction (novels and short stories), and poetry.16
12

13
14
15
16

In the German scientific literature what we define as the pictorial teaching recources is
called “rein optisch – visuelle Unterrichtsmittel“. BAUSTEIN, V.: Medien des
Geschichtsunterricht. In: Geschichtsunterricht. Ein Handbuch zur Unterrichtplanung.
Stuttgart: UTB P. 229.
HAPPONEN, S.: On Representation, Modality and Movement in Picture Books for
Children, In: Visual History. Images of Education. New York: Peter Lang, 2005, p. 75.
BAUSTEIN, V.: Medien des Geschichtsunterricht. In: Geschichtsunterricht. Ein
Handbuch zur Unterrichtplanung. Stuttgart: UTB, 2004, p. 239.
Ibidem.
In the German scientific literature what we define as the written teaching recources is
called “verbal-optische Unterrichtsmittel“. Ibidem, p. 229.
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The aforementioned group of visual teaching and learning resources
can be classified bearing in mind the resource’s importance for each class
and, in this context, we can differentiate between “primary and secondary”
written teaching and learning resources. Primary written teaching and
learning resources should primarily include textbooks, manuals and
curricula since they represent the basis of designing, structuring and
managing the teaching process. The inclusion of other written teaching and
learning resources into primary resources depends, first and foremost, on
the goals and objectives of each class. For example: when teaching history,
historical documents, legal regulations, charters and legal acts could be
considered primary written teaching and learning resources, whereas
poems, stories, diaries and newspapers could constitute secondary
resources. In contrast, when teaching a mother tongue, poetry and prose
would be the primary sources, whereas documents, charters and legal acts
would constitute secondary resources.
The second group of teaching and learning is comprised of “auditory
teaching and learning resources”, which, unlike the visual resources, are
not numerous. Given the general positive effects of music17 on human
frame of mind and reasoning, as well as its power to indicate different
worldviews, political and social problems,18 it is clear to see why auditory
resources are most often defined as especially stimulating and motivating
learning and teaching resources.19 Those auditory teaching and learning
resources which can be used effectively in teaching include audio
recordings such as political and other speeches, testimonies, various
types of musical compositions, radio shows, vernacular and so on.
“Audio-visual resources” constitute the third group of teaching and
learning resources. Due to the fact these resources are a combination
of sound, image and text, they contribute to a dynamic and lively way of
introducing various representations of events, people and atmospheres
into teaching.20 Audio-visual teaching and learning resources most often
include films and educational television shows. Educational television
17

18
19
20

ROWNTREE, D.: Teaching with Audio in Open and Distance Learning (Open & Distance
Learning). Abingdon, UK: Taylor & Francis 1994; BUTLER, S.: “What’ s that Stuff you’re
Listening to Sir?” Rock and Pop Music as a Rich Source for Historical Enquiry. In:
Theaching History. Reading History, no. 111, 2003, pp. 20–25. JENSEN, E.: Super-nastava.
Nastavne strategije za kvalitetnu školu i uspješno učenje. Zagreb: Educa, 2003, p. 222.
KLENKE, D.: Musik. In: Handbuch Medien im Geschichtsunterricht. Schwalbach/Ts.:
Wochenschau, 1999, p. 407.
MASTIN, S. J.: “Now Listen the Source A” Music and History. In: Teaching History.
Performing History, 2002, no 108, pp. 49–54.
METZGER, S. A.: Evaluating Educational Potential of Hollywood History Movies. In:
Celluloid Blackboard: Teaching History with Film. Charlotte: Information Age Publishing,
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shows are those television shows whose purpose is to deal with and
represent the type of content that is connected to the legally prescribed
curriculum. Seeing as this type of television show is unfortunately quite
rare, especially when it comes to secondary schools, it would be pointless
to further discuss their roles and possibilities of their use in teaching. On
the other hand, owing to the hyper production of the film industry, there are
numerous commercial and documentary films covering various topics that
can be effectively used in teaching. Film is a powerful medium and, as
such, it can influence thoughts, emotions and values, especially in young
people, and this is why today an increasing amount of literature addresses
the use of film as a teaching and learning resource.21
Despite their positive characteristics, audio-visual and auditory
teaching and learning resources, as opposed to pictorial resources, are
not well-represented in the teaching and learning process. The reason
behind this is the fact that their use is conditioned by several key factors:
1. The teacher’s quality and systematic preparations based on their
knowledge of how to choose their resources, the potential positive or
negative effects and different ways to use auditory and audio-visual
teaching and learning resources.
2. Enough time available for the implementation and content analysis of
auditory and audio-visual teaching and learning resources. It should be
noted that the extensive prescribed curriculum that should be realised
within a single class does not leave enough time to employ auditory
and audio-visual teaching and learning resources fully and effectively.
3. The school’s being well-supplied with adequate space and teaching
aids.
Methods of Employing Teaching and Learning Resources in the
Teaching and Learning Process
There is a large number of various and easily accessible teaching
materials today, owing primarily to the internet. However, if these

21

2006, p. 63; POYNTZ, S.: “The Way of the Future” – Probing the Aviator for Historical
Understanding. In: Celluloid Blackboard: Teaching History with Film. Charlotte:
Information Age Publishing, 2006, p. 45.
MARCUS, A. S. – METZGER, S. A. – PAXTON, R. J. – STODDARD, J. D.: Teaching
History with Film. London: Routledge, 2010; WATSON, R.: Film and Television in
Education: An Aeshetic Approach to the Moving Image. London: Falmer Press, 1990;
MILES, M.: Seeing and Believing: Religion and Values in the Movies. Boston: Beacon
Press, 1996.
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resources are to be used in teaching, it is necessary to follow the stages
of working with teaching and learning resources, the first of which is, as
already pointed out, selection and evaluation. Selection and evaluation
are carried out bearing in mind several key factors:
1. Students’ characters and interests. No two students are the same and
differences such as gained knowledge, cultural heritage, social
position, imagination and affinities influence the way an individual
observes/analyses an individual teaching and learning resource.
Given the aforementioned differences, a student who once lived in
a war-stricken country is going to approach the interpretation of
a photograph of a city or people destroyed by war different to
someone who never experienced such a thing.
2. Characteristics of teaching and learning resources. Every resource
has its own specific qualities that make it unique and which should be
considered if the resource is to be used in teaching. For example,
factors such as composition, colour, presentation and size, should be
considered in the selection of pictorial teaching and learning
resources. It is also necessary to consider the fact students are going
to be demotivated by pictorial teaching and learning resources which
are too complex, too small or presented in an unclear way. The
selection of written teaching and learning resources should involve
factors such as clarity, comprehensibility, length of text and the
language used, which can be too complex or unsuitable and therefore
inappropriate for students of a certain age.23 On the other hand, when
selecting an audio-visual teaching and learning resource, especially
film, we should consider whether its merit lies solely with creating an
experience or if its content is also valuable. To be specific, for the sake
of being attractive and dynamic, some events are often exaggerated
in commercial films whilst others are ignored; irrelevant and false
events are inserted, and certain events are unduly criticised whilst
a positive emphasis is put on others with no solid or true foundation.24
3. Using teaching and learning resources can be counterproductive if
students fail to find the meaning of what is being represented by the
22
23
24

BOURDILLON, H.: History and Social Studies-Methodologies of Textbook Analysis.
Abingdon: Taylor & Francis, 1992, p. 92.
VECCIA, S. H.: Uncovering our History: Teaching with Primary Sources. Washington:
American Library Association, 2004, p. 64.
METZGER, S. A.: Evaluating Educational Potential of Hollywood History Movies. In:
Celluloid Blackboard: Teaching History with Film. Charlotte: Information Age Publishing,
2006, p. 89; BAUSTEIN, V.: Medien des Geschichtsunterricht. In: Geschichtsunterricht.
Ein Handbuch zur Unterrichtplanung. Stuttgart: UTB, 2004, s. 267.
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resource, if they do not understand it or if they cannot use it
independently. It should also be noted that certain teaching and
learning resources, such as paintings, photographs, caricatures and
films, largely depend on the subjective experience of the author who
conceived and developed them, but they also depend on the
experience of those who “read” them (students or teachers). On the
other hand, tables, maps, diagrams, laws, legal documents and
documentary films most often communicate scientifically proven facts
or results that leave little room for interpretation by the author and
therefore by their “readers”.
4. As a source of knowledge, teaching and learning resources should be
helpful in attaining the various goals and objectives of teaching.
Nevertheless, what is most often the case is choosing those resources
that are related to the curriculum and which represent the key factors
related to a particular moment, epoch, or a particular central thorny
question or problem.25 Arguably, the role of teaching and learning
resources is communicating facts, events and problems, but we
should, at the same time, be careful not to ignore their role in
promoting empathy and creativity in students and the possibility of
representing, for example, the way people lived in a certain age, their
worries, prejudices and doubts.26
The presented selection and evaluation of teaching and learning
resources is the longest and most demanding step in using the teaching
and learning resources. This step is followed by their presentation and
interpretation, the purpose of which is attaining the set goals in carefully
planned steps.
1. The first step in the interpretation of a teaching and learning resource
begins by determining its type (photograph, painting, drawing, table,
document, film or poem), its source, its name and the name of its
author, analysing its motives and finally determining the reasons for its
use in the teaching process.
2. The second step in this interpretation is based on collecting and
classifying the important information contained in the selected
teaching and learning resource. It is important to use different
methods in this step, such as analysis, critical observation and
25
26

HAPPONEN, S.: On Representation, Modality and Movement in Picture Books for
Children. In: Visual History. Images of Education. New York: Peter Lang, 2005, p. 127.
CARD, J.: Picturing Place: What You Get May be More Than What You See. In: Teaching
History. Place, 2004, no. 116, pp. 16–20; SWEERTS, E.Ĩà CAVANAGH M. C.: Plotting
Maps and Mapping Minds; What Can Maps Tell Us about the People Who Made Them?
In: Teaching History. Place 2004, no. 116, pp. 21–26.
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evaluation, whilst isolating and emphasizing the kind of information
that contributes to the achievement of the set goals and objectives of
teaching.
3. The last step in the presentation of teaching and learning resources
consists of synthesising the data collected in the previous step. The
aim of synthesising is to interconnect the most important presented
and interpreted information or partial information created by the
teaching and learning resource, which then leads to new knowledge,
and skills and value profiling. This can be achieved through different
means: through a teacher’s verbal presentation or a student’s
independent oral presentation and/or practical work.
Evaluation represents the final stage of working with teaching and
learning resources. The purpose of evaluation is to evaluate the
effectiveness of a particular teaching and learning resource in attaining
the goals and objectives of teaching; in other words, its contribution to the
processes of understanding, linking and interpreting, developing
desirable skills and adopting certain values of students.
The Internet as a part of Teaching and Learning Process
The internet is an unavoidable medium if looking for a quick way to
find necessary information related to any area of human activity. It is now
an essential part of every home and workplace. Using the internet
produces necessary information in a short time, it is used for
communication, to browse various databases, check the latest news,
comment on events and even gain additional knowledge or education.
Despite the numerous possibilities it offers, the internet caused mixed
reactions in the beginning; it was well-accepted and used with
enthusiasm on the one hand, and criticised as something that offered
instant and unverified information and influenced human relations for the
worse on the other. However, there are less and less opponents of the
internet thanks to the fact that the today’s fast style of living requires
efficient action, fast access to information, exchange of data and
communication.
As well as playing a part in all areas of life, the internet has also
become an essential part of teaching.27 Its infiltration into the teaching
27

FORSYTH, I.: Teaching and Learning Materials and the Internet (Creating Success).
London: Kogan Page 1996; MAIER P. – WARREN A.: Integrating Technology in Learning
and Teaching: A Practical Guide for Educators. London: Kogan Page 2000.
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process caused the emergence of experts who began to emphasize its
negative effect on the quality of the processes of communication and
interaction, and, finally, learning.
In the context of the process of teaching and learning, the internet can
be defined as a teaching aid whose role is the transmission of visual,
auditory and audio-visual teaching and learning resources. The internet
can also be defined as a multifunctional teaching aid since it is:
1. A source of information and teaching and learning resources,
2. An aid in interpersonal communication, and
3. A place of practical action, such as designing own web sites.
Due to the aforementioned characteristics, the internet in teaching
contributes to the motivation of students, the more so because the
students find it a useful, different and fun teaching aid.28 It is a fact that
the internet contains a plethora of various information and that it can have
the same negative consequences as the lack of information. Web sites
can offer unverified and wrong information or simply distort the facts
since they are being put there by individuals who are not experts and are
guided by their own different motives. This is why a studious analysis of
what the internet has to offer is vital before including it in the teaching
process. In order to achieve such a thing, it is essential to educate first
the teachers and then the students on the methods of critical analysis,
selection, classification and evaluation of the information presented via
the internet, and it is only then that its contents can serve and encourage
the acquisition of knowledge and the development of various skills and
attitudes of students.
Specifically, through browsing the web, students can come across
different views and thoughts related to a particular topic, make
a comparison of documents and paintings, design their own stories,
make a caricature based on the data collected online and so on. In
addition to this, the online space can be used as a space where teachers
and students, individually or through cooperation, can create their own
web sites, which could showcase, for example, a part of their curriculum
or the students’ works and projects.29
Aside from being a source of information and a place to showcase
projects, the internet can also be used as a communicational teaching
aid. For example, students can communicate with each other via e-mail,
28

29

LAMBERT, D. – HORSLEY, M. – NETTLE, K. – PINGEL, F.: The Future of Textbooks?
International Colloquium on School Publishing: Research about Emerging Trends.
Sydney: TREAT/APA, 2001, p. 43.
CANTU, A. D. – WAREN, W. J.: Teaching History in the Digital Classroom. New York:
M. E. Sharpe, 2003, p. 203.
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which can also be used to exchange data and ideas with their teacher,
related to any sort of independent work. Furthermore, internet
communication can serve as a tool for the teacher to obtain timely
information on the students’ work and progress. Teachers can also use
the internet to create interesting knowledge quizzes whose purpose is to
check the students’ level of knowledge in a fun way. In doing so, they can,
for example, ask questions related to the prescribed curriculum or design
assignments whose solution can be found by further browsing the
internet.
It has also been found that using the internet contributes to the
students’ developing various skills, such as research, technology,
presentation and/or communication.30 In this way, thanks to the
numerous and various sources and data offered to them by the internet,
students learn how to:
1. Think about content,
2. Localise information,
3. Sort data,
4. Analyse and organise information,
5. Classify information within a particular context,
6. Think critically,
7. Create new ideas and conclusions,31 and
8. Express themselves in an effective way.
These highlighted advantages and possibilities offered by the internet
lead us to the conclusion that, despite the negative aspects related to its
usage, using the internet can enrich the teaching process by way of
making it more modern and effective. This is further proven by the fact
that today the internet is being discussed more and more as an essential
part of teaching.32

30
31
32

DENBESTE, M.: Power Point, Technology and the Web: More Then Just an Overhead
Projector for the New Century? In: The History Teacher, 2003, 36 (4), pp. 491–504.
Ibidem.
PRITCHARD, A.: Effective Teaching with Internet Technologies: Pedagogy and Practice.
London: Paul Chapman Publishing, 2007; NELSON, K. J.: Teaching in the Digital Age:
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Conclusion
It is easy to obtain different teaching and learning resources which can
be used in the teaching process today. We are reminded of this fact
primarily by the textbooks brimming with various teaching and learning
resources. However, a quality teaching process is not determined by the
usage of numerous modern teaching and learning resources, but by
a teacher’s success in using the aforementioned resources to encourage
the students to gain knowledge, profile different skills, and accept and
adopt positive values and attitudes. In order to achieve the potential tasks
of teaching and learning resources successfully, it is extremely important
the teacher know how to evaluate the advantages and disadvantages of
said resources and abide by the rules of their adequate usage. Although
determining the stage of working with teaching and learning resources
can seem like unifying and uniformed the teaching process, this paper
presents them as necessary, bearing in mind the fact that teaching is
a complex and often unpredictable process which depends on numerous
factors and success of which is primarily ensured by setting the basic rules
for all of its segments.

